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the reservation either to assume traditional life or accept some menial gov-
ernment job. By the late twenties, however, the movement to reform Indian
education began to have some impact. Relying upon such studies as the 1928
Meriam Report, reformers began to demand a complete change in the Indian
educational system. Among their suggestions were that industrial boarding
schools be phased out and the emphasis on work training be reduced. Critics
like [future Commissioner of Indian Affairs] John Collier argued that the pol-
icy of removing girls from their homes to educate them for a life among whites
had failed. Instead, girls were discouraged from returning to the reservation
and had received little to prepare them for a home life. Collier’s arguments
eventually won out, especially after he became Indian commissioner in 1933.
Thus ended this particular attempt to convert Native American women into
middle-class American housewives. . . .

DOCUMENTS

Rules for Indian Schools, 1890

General Rules

39. The Sabbath must be properly observed. There shall be a Sabbath
school or some other suitable service every Sunday, which pupils shall be
required to attend. The superintendent may require employés to attend and
participate in all the above exercises; but any employé declining as a matter
of conscience shall be excused from attending and participating in any or all
religious exercises. . . .

41. All instruction must be in the English language. Pupils must be com-
pelled to converse with each other in English, and should be properly re-
buked or punished for persistent violation of this rule. Every effort should
be made to encourage them to abandon their tribal language. To facilitate
this work it is essential that all school employés be able to speak English flu-
ently, and that they speak English exclusively to the pupils, and also to each
other in the presence of pupils.

42. Instruction in music must be given at all schools. Singing should be
a part of the exercises of each school session, and wherever practicable in-
struction in instrumental music should be given.

43. Except in cases of emergency, pupils shall not be removed from
school either by their parents or others, nor shall they be transferred from a

Government to a private school without special authority from the Indian
Office.

source: U.S. Bureau of Indian Affairs, “Rules for Indian Schools;” Annual Report of the Cont-
mussioner of Indian Affairs, 1890 (Washington, D C, 1890), cxivi, cl—clii.
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44. The school buildings should be furnished throughout with plain, in-
expensive, but substantial furniture. Dormitcries or lavatories should be so
supplied with necessary toilet articles, such as soap, towels, mirrors, coml?s,
hair, shoe, nail, and tooth brushes, and wisp brooms, as to enable the pupils
to form exact habits of personal neatness.

45. Good and healthful provisions must be supplied in abundance;.and
they must be well cooked and properly placed on the table. A regular bill of
fare for each day of the week should be prepared and followed. Meals must
be served regularly and neatly. Pains should be taken not only to have the
food healthful and the table attractive, but to have the bill of fare varied.
The school farm and dairy should furnish an ample supply of vegetables,
fruits, milk, butter, cottage cheese, curds, eggs, and poultry. Coffee and tea
should be furnished sparingly; milk is preferable to either, and children can
be taught to use it. Pupils must be required to attend meals promptly'af.ter
proper attention to toilet, and at least one employé must be in the dining
room during each meal to supervise the table manners of the pupils and to
see that all leave the table at the same time and in good order. . ..

47. So far as practicable, a uniform style of clothing for the school
should be adopted. Two plain, substantial suits, with extra pair of tr.ousers
for each boy, and three neat, well-made dresses for each girl, if kept
mended, ought to suffice for week-day wear for one year. For Sunday wear
each pupil should be furnished a better suit. The pupils should also be sup-
plied with underwear adapted to the climate, with night clothes, and with
handkerchiefs, and, if the climate requires it, with overcoats and cloaks and
with overshoes.

48. The buildings, outhouses, fences, and walks should at all times be
kept in thorough repair. Where practicable, the grounds should be orna-
mented with trees, grass, and flowers.

49. There should be a flag staff at every school, and the American flag
should be hoisted, in suitable weather, in the morning and lowered at sun-
set daily.

50. Special hours should be allotted for recreation. Provision should be
made for outdoor sports, and the pupils should be encouraged in daily
healthful exercise under the eye of a school employé; simple games should
also be devised for indoor amusement. They should be taught the sports
and games enjoyed by white youth, such as baseball, hopscotch, croquet,
marbles, bean bags, dominoes, checkers, logomachy, and other word apd
letter games, and the use of dissected maps, etc. The girls should bg in-
structed in simple fancy work, knitting, netting, crocheting, different kinds
of embroidery, etc. )

51. Separate play grounds, as well as sitting rooms, must be asmgned
the boys and the girls. In play and in work, as far as possible, and in all
places except the school room and at meals, they must be kept en.hrely
apart. It should be so arranged, however, that at stated times, under suitable
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supervision, they may enjoy each other’s society; and such occasions should
be used to teach them to show each other due respect and consideration, to
behave without restraint, but without familiarity, and to acquire habits of
politeness, refinement, and self-possession. . . .

53. Corporal punishment must be resorted to only in cases of grave vio-
lations of rules, and in no instances shall any person inflict it except under
the direction of the superintendent to whom all serious questions of disci-
pline must be referred.* Employés may correct pupils for slight misde-
meanors only.

54. Any pupil twelve years of age or over, guilty of persistently using
profane or obscene language; of lewd conduct; stubborn insubordination;
lying; fighting; wanton destruction of property; theft; or similar misbehav-
ior, may be punished by the superintendent either by inflicting corporal
punishment or imprisonment in the guardhouse; but in no case shall any
unusual or cruel or degrading punishment be permitted. . . .

Industrial Work

56. A regular and efficient system of industrial training must be a part
of the work of each school. At least half of the time of each boy and girl
should be devoted thereto—the work to be of such character that they may
be able to apply the knowledge and experience gained, in the locality where
they may be expected to reside after leaving school. In pushing forward the
school-room training of these boys and girls, teachers, and especially super-
intendents, must not lose sight of the great necessity for fitting their charges
for the every-day life of their after years.

57. A farm and garden, if practicable an orchard also, must be con-
nected with each school, and especial attention must be given to instruction
in farming, gardening, dairying, and fruit growing,

58. Every school should have horses, cattle, swine, and poultry, and
when practicable, sheep and bees, which the pupils should be taught to care
for properly. The boys should look after the stock and milk the cows, and
the girls should see to the poultry and the milk.

59. The farm, garden, stock, dairy, kitchen, and shops should be so man-
aged as to make the school as nearly self-sustaining as practicable, not only
because Government resources should be as wisely and carefully utilized as
private resources would be, but also because thrift and economy are among

*In some of the more advanced schools it will be practicable and advisable to have mate-
rial offenses arbitrated by a school court composed of the advanced students, with school em-
ployés added to such court in very aggravated cases. After due investigation, the amount of
guilt should be determined and the quantity of punishment fixed by the court, but the ap-
proval of the superintendent shall be necessary before the punishment is inflicted, and the su-
perintendent may modify or remit but may not increase the sentence.
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the most valuable lessons which can be taught Indians. Waste in any de-
partment must not be tolerated.

60. The blacksmith, wheelwright, carpenter, shoemaker, and harness
maker trades, being of the most general application, should be taught to a
few pupils at every school. Where such mechanics are not provided forl,]
the school pupils should, so far as practicable, receive instruction from the
agency mechanics.

61. The girls must be systematically trained in every branch of house-
keeping and in dairy work; be taught to cut, make, and mend garments for
both men and women; and also be taught to nurse and care for the sick.
They must be regularly detailed to assist the cook in preparing the food and
the laundress in washing and ironing.

62. Special effort must be made to instruct Indian youth in the use and
care of tools and implements. They must learn to keep them in order, pro-
tect them properly, and use them carefully.

A Government Official Describes Indian
Race and Culture, 1905

We believe that the strength of our American life is due in no small part to
the fact that various and different race elements have entered into the mak-
ing of the American the citizen of the United States in the twentieth century.
No one racial stock is exclusively in control in our land. The typical modern
American is a fine “composite,” with race elements drawn from many
sources. We do not believe that the Government of the United States in deal-
ing with its Indian wards would act righteously or wisely if it were to at-
tempt to crush out from those who are of Indian descent all the racial traits
which differentiate the North American Indian from the other race stocks of
the world. Certain conceptions of physical courage, a certain heroic stoicism
in enduring physical pain, an inherited tendency to respect one’s self, even
if that tendency shows itself at times in unwarrantable conceit, are race traits
which have value, if the people who have them become civilized and sub-
ject themselves to the laws of social morality and to the obligation of indus-
trial efficiency, which are essential if any race stock or any group of families
is to hold its own in the modern civilized world.

But the facts seem to us to be that good results are to be hoped for not
by keeping the North American Indians peculiar in dress or in customs. We
think that the wisest friends of the Indian recognize with great delight and
value highly the art impulse in certain Indian tribes, which has shown itself

sourck: U.S. Department of Interior, “Board of Indian Commissioners’ Reports,” in Annual
Reports (June 30, 1905), H. Doc. 20: 59th Cong., 1st sess., 17-18.
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in Indian music, in Indian art forms—such as the birchbark canoe, in Indian
basketry, and more rarely in Indian pottery. But we firmly believe that
the way to preserve the best of what is distinctively characteristic in the
North American Indians is to civilize and educate them, that they may be fit
for the life of the twentieth century under our American system of self-
government. Because we value the elements for good which may come into
our American life through the stock of North American Indians, we wish to
see children of Indian descent educated in the industrial and practical arts
and trained to habits of personal cleanliness, social purity, and industrious
family life. We do not believe that it is right to keep the Indians out of civi-
lization in order that certain picturesque aspects of savagery and barbarism
may continue to be within reach of the traveler and the curious, or even of
the scientific observer. In the objectionable “Indian dances” which are
breaking out afresh at many points we see not a desirable maintenance of
racial traits, but a distinct reversion toward barbarism and superstition. We
believe that while the effort should never be made to “make a white man
out of an Indian,” in the sense of seeking to do violence to respect to parents
or a proper or intelligent regard for what is fine in the traits and the history
of one’s ancestors, it is still most desirable that all the Indians on our terri-
tory should come as speedily as possible to the white man’s habits of home-
making, industry, cleanliness, social purity, and family integrity.

Precisely as all intelligent American patriots have seen danger to our
national life in the attempt, wherever it has been made, to perpetuate in the
United States large groups of foreign-born immigrants who try to keep their
children from learning English and seek to perpetuate upon our territory (at
the cost of true Americanism for their children) what was characteristic in
the life of their own people on other continents and in past generations, pre-
cisely as in such cases we feel that the hope of our American system lies in
the public schools and such educational institutions as shall maintain stan-
dards of public living that inevitably bring the children of foreign-born im-
migrants into the great body of English-speaking, home-loving, industrious,
and pure-minded Americans—precisely so does it seem to us that all the ef-
forts of the Government, and far more of distinctive missionary effort on the
part of the Christian people of this country than has ever yet been used with
this end in view, should be steadily employed in the effort to make out of
the Indian children of this country intelligent, English-speaking, industri-
ous, law-abiding Americans. We believe that the breaking up of tribal funds
as rapidly as practicable will help toward this end. Even if many of the Indi-
ans do for a time misuse money while they are learning how to use it prop-
erly, even if some of them squander it utterly, we believe that there is hope
for the Indians in the future only as by education, faith in work, and obedi-
ence to Christian principles of morality and clean living, their children shall
come to have the social standards and the social habits of our better Ameri-
can life throughout the land.
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Our task is to hasten the slow work of race evolution. Inevitably, but
often grimly and harshly by the outworking of natural forces, the national
life of the stronger and more highly civilized race stock dominates in time
the life of the less civilized, when races like the Anglo-Saxon and the Indian
are brought into close contact. In our work for the Indians we want to dis-
cern clearly those infiuences and habits of life which are of the greatest ad-
vantage in leading races upward into Christian civilization; and these
influences and habits we wish to make as strongly influential as possible,
and as speedily as possible influential upon the life of all these American
tribes. It is not unreasonable to hope that through governmental agencies
and through the altruistic missionary spirit of one of the foremost Christian
races and governments of the world much can be done to hasten that
process of civilization which natural law, left to itself, works out too slowly
and at too great a loss to the less-favored race. We want to make the condi-
tions for our less-favored brethren of the red race so favorable that the social
forces which have developed themselves slowly and at great expense of
time and life in our American race and our American system of government
shall be made to help in the uplifting of the Indians and to shorten that in-
terval of time which of necessity must elapse between savagery and Chris-
tian civilization.

Cause for Hope: The Establishment of Tribal Colleges, 1994

ROSEBUD RESERVATION, 5.0.—There are no ivy walls or fraternity houses on the
campus of Sinte Gleska University. It is a small, horseshoe-shaped jumble of
aging mobile homes, a log building and squat Government housing. In the
parking lot sit weathered pickups and rusting old cars.

But the college is the jewel of the Rosebud reservation, a dry, shadow-
less stretch in western South Dakota where the clouds are stingy with rain-
fall and relentless winds rattle the flimsy walls of tar-paper shacks and
house trailers.

Some 750 students are enrolled in this college, where Irene Garrett, who
grew up in a shack without running water or electricity in the reservation
town of Mission, teaches the writings of Linda Hogan, an Osage; Lisa Cook-
Lynn, a Lower Brule Sioux; and Simon Ortiz, a Hopi.

“This is one of the most wonderful revolutions in Indian Country, the
right to educate on our own terms,” said Dr. David Gipp of the American
Indian Higher Education Committee.

The first tribal college opened on the Navajo reservation in Arizona
in 1968. Today there are 26 such colleges, with more than 16,000 Indian

soURCE: The New York Times, July 3, 1994. Copyright © 1994 by The New York Times Com-
pany. Reprinted by permission.
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